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About Friends

We are the organization 
that provides research-based 

tools for adults, to prevent 
bullying among children 

and youth
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Friends’ work
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Develop knowledge
§ Research
§ Method Development
§ Networks and meeting places

Apply knowledge
§ Trainings in schools
§ Counseling & Advice
§ Organizational development

Spread knowledge
§ Dissemination of methods and facts
§ Advocate and raise awareness
§ Influence policy
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Bullying prevention
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lessons
learned



1. A shared vision based on 
children’s rights
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Friends vision

A world where no child is 
subjected to bullying
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Articel 19: The right of the child to freedom 
from all forms of violence 
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§ All violence against children is preventable

§ A child-rights based approach – a paradigm 
shift

§ Concept of dignity, unique and valuable
human being

§ Primary prevention through public health, 
eduation, social services etc is paramount

§ The responsibility of State Parties and 
”caregivers” in care settings. 



The Global Goals

4. Quality
education

4a. Inclusive
and safe schools

5. Gender 
equality

5.1 /5.2 End discrimination
/ violence against women

and girls. 

16. Peace,  
justice etc.

16.2 Protect children from 
abuse, exploitation, 

trafficking and violence
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60 000
The problem

are subjected to bullying each year, 
which corresponds to about 7 % of Sweden’s students
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Be #nospectator
Join the match against bullying
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https://www.arenansbarn.se/index-en.html

https://www.arenansbarn.se/index-en.html
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2. Involving children and 
youth
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Who’s perspective?
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→ Having a child perspective
Acting for the best of children

→ Taking a child’s perspective
Children's own experiences

→ Student influence 
A tool that reduces the risk of bullying



Friends and the Children
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→ Knowledge about children and children's rights 

→ Create conditions for the adults who meet 
children to get closer to the child's perspective

→ Example: Digital Classroom Tool



3. Research-based practice
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Percieved as ’different’

“Children who are perceived to be 
‘different’ in any way are more at risk of 
bullying, with physical appearance, not 
conforming to gender norms, race and 

nationality being key drivers”
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Unesco (2018). School violence and bullying: Global status and trends, drivers and consequenses. (p. 11)



Theory of change - drivers of
school violence and bullying
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Unesco (2017). School Violence and 
Bullying:  Global Status Report. United 
Nations Educational, Scientific and Cultural 
Organization (p. 16)

Unicef (2018). An Everyday Lesson 
#ENDviolence in Schools (p. 6)



Effective intervention and program components
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Effective intervention and program components
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Swedish research and evaluation (Flygare et al. 
2011)

→ Relationship-building pupil-pupil: – 29%

→ Pupils’ active participation: – 40%

→ Disciplinary methods: – 30%

→ Teacher training: – 25%

→ Schoolyard supervision: – 20%. 

→ Cooperative teams: – 40%

→ Dealing with victims and bullies: – 40%. 

→ Documentation of cases: – 30%

→ Pupils as actors: increased victimization

→ International meta-analyses
(Ttofti & Farrington et al. 2009, 2018)

→ Parent training

→ Lessons for children

→ Disciplinary methods

→ Teacher training

→ Playground supervision

→ Cooperative teams

→ Whole school anti-bullying policy

→ Classroom rules management

→ Work with peers was associated with an 
increase in victimization



4. School-specific approach
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Friends’ approach

Mapping

AnalysisImplement-
ation

Follow-up
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What works,  for 
whom and in what 

context?
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5. Multi-level strategies
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Expanding the social-ecological framework 
of bullying among youth

“The solutions to stopping bullying
behaviors must be framed from a social 
ecological perspective if we are to have

any hope of truly stopping bullying” (p. 9)
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Swearer, S. M., & Espelage, D. L. (2011). Expanding the Social-Ecological Framework of Bullying among Youth: Lessons Learned from the Past 
and Directions for the Future [Chapter 1]. In Bullying in North American schools.



Social-ecological framework
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→ Societal: Harmful gender norms, Poverty and income
inequality, Migration, Media violence, Weak child
protection, Harmful cultural or religous practices, 
Neighborhood violence

→ Organizational: Lack of teacher training, under-
resourced schools, teachers who accept violence, 
school climate, academic performance, school
connection. 

→ Relational: Violence among peers, peer influence and 
status, poor parent relationship, family conflict, social 
isolation. 

→ Individual: Experiences of physical abuse neglect or 
witnessing parental violence, moral disengagment, 
externalizing or internalizing behavior, self- and other-
related cognition, substance use



Implications for Practice

Multi-system approach to bully prevention

All adults in school, understand bullying, 
intervene and support youth

Staff and student working together

Include parents and develop cooperation

Involve and mobilise community members and 
agencies
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Espelage, D. L. (2014). Ecological Theory: Preventing Youth Bullying, Aggression, and 
Victimization. Theory Into Practice, 53(4), 257–264. 
http://doi.org/10.1080/00405841.2014.947216

http://doi.org/10.1080/00405841.2014.947216


6. Improved legislation
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Swedish legislation

Discrimination 
When a student is treated worse than other 
students based on the grounds of discrimination 

Obligations 
Always:
- Report
- Investigate
- Take measures 

Supervising authorities
Schools can be held responsible
Represents the child
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Bullying 
Not mentioned in the legislation

Degrading treatment 
Behavior that violates a student's dignity (without 
being linked to the grounds of discrimination)

Harassment 
A violation related to the grounds of 
discrimination



7. Critical role of parents
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Previous research about parents’ experiences
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→ Parents as “shock absorbers”

→ Emotional experience living hell’ or ‘like 
sending her into battle’

→ Anger, frustration and worry, or guilty for not 
being able to protect their child, broken, 
abandoned or lacked support, or even 
victimized.

→ Feelings of guilt or powerlessness, self-
evaluation and questioning of parental ability



Mother of Gunnel, a 11 year-old girl

We wanted to transfer school even at that time, Gunnel 
was very low in spirit that year, and had neither self-
esteem nor self-confidence. Woke up several times a 

night and could shout straight out. And one day she got 
an outburst here at home where she yelled and cried, 

got dark eyes and kicked at everything. Shouted no-one 
wanted her close. Her dad had to hold her for 30 

minutes before she got calm. There we became really 
worried and I totally collapsed. . 
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Becoming a Caregiver
The meaning and importance of
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UN Office of the Special Representative to the Secretary-General on Violence Against Children. (2018). Violence prevention must start in early childhood. Retrieved from 
https://violenceagainstchildren.un.org/sites/violenceagainstchildren.un.org/files/documents/publications/earlychildhood.pdf

https://violenceagainstchildren.un.org/sites/violenceagainstchildren.un.org/files/documents/publications/earlychildhood.pdf
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Friends’ vision

A world where 
no child is subjected 

to bullying
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www.wabf2019.com



Ačiū!

www.friends.se


